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The Effect of Teacher Engagement on ()

Student Boredom in Elementary School:
Implications for School Counseling Practices

Ropiah Tul‘adawiyah®, Juntika Nurihsan, & Nandang Budiman

Universitas Pendidikan Indonesia, Bandung, Indonesia.

Abstract: This study aims to determine the effect of teacher involvement on
elementary school students’ boredom and its implications for guidance and counseling
practices in schools. Using a quantitative approach with a correlational design, data
were collected from 454 elementary school students in Bandung City who completed
questionnaires on teacher engagement and boredom levels. The results of the
analysis showed that teacher engagement, especially on the emotional aspect, has a
negative influence on student boredom, i.e. the higher the teacher engagement, the
lower the student boredom. This finding highlights the importance of the teacher's role
in creating an active and interactive learning atmosphere to reduce student boredom.
The practical implication is that school counselors can support teachers by providing
training to strengthen emotional and cognitive engagement and encourage the
development of students' social skills to create a conducive and enjoyable learning
environment. This study recommends further research to explore other factors that
influence student boredom and to examine the influence of teacher engagement in
different educational contexts.

Key Words: Teacher Engagement; Student Boredom; Elementary School;
Educational Practices

INTRODUCTION

Fun and engaging learning is an essential requirement in the teaching and learning process.
Students who feel happy and not stressed tend to be more ready to follow learning well, which ultimately
supports improved learning outcomes and positive character building. Conversely, a monotonous and
uninteresting learning atmosphere often leads to boredom, a state in which individuals feel dissatisfied
due to the lack of stimulation.

Boredom is a common problem faced by students in classrooms, which if ignored can be
detrimental to the learning process. In Indonesia, this boredom is getting worse, especially during the
covid-19 pandemic which has worsened online learning conditions. Based on a report by Suara.com,
40% of parents stated that their children's motivation to learn has decreased, with 70% of that due to
boredom and lack of interaction in online learning. In fact, a UNICEF survey in 2020 also showed that
32% of students faced obstacles in online learning, due to the lack of teacher guidance, thus showing
that the importance of direct interaction to prevent boredom. This also underlines the relevance of
research on boredom in the Indonesian educational context.

According to Daschmann et al. (2010), there are more than 48% of students in the classroom
experiencing boredom, while Pekrun et al. (2007) reported that the average student feels bored almost
half the time. Boredom is often caused by a loss of interest and attention to learning activities, which
can be triggered by a lack of variety or relevance of materials, as well as uninteresting teaching styles.
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(Liu et al., 2022). As a result, boredom not only decreases motivation and academic achievement, but
also increases the risk of absenteeism and dropping out of school (Daschmann et al., 2011; Robinson,
1975). Therefore, effective strategies are needed to understand and overcome boredom in the learning
process, especially at the primary school level, in order to create a learning environment that supports
student success and well-being.

At the primary school level, many factors cause students to feel bored, such as excessive tasks
and monotonous teaching methods. According to Ubaidillah (2024) the amount of tasks often makes
students feel bored and tend to ignore their tasks, so creating a more positive learning environment is
very important to increase learning motivation and reduce boredom. The preliminary study in one of the
public elementary schools in Bandung City found that some students easily distracted their attention,
quickly felt bored, often wanted to end the learning activity immediately, and often asked when the
break time arrived. This is thought to be caused by the teacher's monotonous and less interactive teaching
style, where the teacher gives more instructions and tasks without in-depth explanations, with
conventional lecture methods that do not involve students. This condition shows the importance of the
teacher's role in creating learning variations that are relevant to students' interests and needs, so that they
remain actively engaged in the learning process.

In addition to the learning method, the dense curriculum and demands for academic achievement
also cause students to be bored. Long study hours, many assignments, and less varied teaching methods
make students feel burdened. Teachers who only focus on material completion and academic targets
often rely on the lecture method without paying attention to the condition or level of student
understanding, so the classroom atmosphere becomes monotonous and boring. As a result, students lose
the ability to stay focused and motivated during lessons, which ultimately adversely affects the success
of the teaching and learning process.

Boredom that afflicts students also has an impact on teachers. Boredom experienced by students
can affect teacher performance, which can lead to stress, emotional exhaustion, and burnout (Frenzel et
al., 2009). Teachers who face students who are prone to boredom are also at risk of experiencing
decreased well-being and teaching effectiveness, which ultimately impacts the quality of learning
provided (Yan et al., 2023).

Boredom comes from the English "bored or boring", which means boredom or tiredness of
something or dissatisfaction. In the dictionary of psychology, boredom is a state of fatigue or a feeling
of boredom resulting from a lack of engagement with stimuli in the environment in the most undesirable
conditions of daily life and is often identified by individuals as the cause of feelings of distress, the
opposite of interest (VandenBos, 2007). According to Vodanovich & Kass (1990) boredom is a feeling
of disinterest and lack of engagement in learning activities. The onset of boredom is often associated
with a lack of external stimuli (Vodanovich & Kass, 1990). Previous research, by Pekrun et al. (2007)
showed that lack of variety in learning activities is closely related to boredom in students. The negative
impact of boredom on students' learning processes and outcomes is diverse. The negative impact of
boredom on learning processes and outcomes involves a decrease in students' intrinsic and extrinsic
motivation, resulting in a lack of enthusiasm, initiative, and effort (Daschmann et al., 2011).

Definitions of boredom include a less stimulating environment, attention problems, perception of
time passing slowly, insufficient challenge and meaning, and low arousal paired with dissatisfaction.
(Vodanovich & Watt, 2015). Persistent boredom in the classroom can lead to trait boredom and decrease
motivation for goal setting, making life choices, and lifelong learning (Cui et al., 2017). Mikulas &
Vodanovich (1993) defined boredom as a state of lack of arousal and dissatisfaction associated with a
less stimulating situation, emphasizing that boredom arises when the learning material does not match
the student's level of knowledge or interest. Vodanovich & Kass (1990) defined boredom in five main
factors, namely external stimulation, internal stimulation, affective response, perception of time and
contraint. Boredom often arises from a lack of external stimulation that precludes variety and challenge
in activities, as well as internal stimulation that is essential for maintaining individual interest through
personal activity or thought (Vodanovich & Kass, 1990). In addition, negative affective responses, such
as discomfort and disinterest, often occur when boredom affects mood, exacerbated by perceptions of
time that feel slow, as well as the presence of contraints that limit activity and cause anxiety (Pekrun &
Stephens, 2010; Vodanovich & Kass, 1990).
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These factors suggest that boredom can arise from a lack of stimulation and emotional interaction
in the learning process. If boredom continues to increase, students are not only at risk of losing interest
but are also likely to avoid learning stimulation, which is often associated with symptoms of depression
or severe stress (Vodanovich et al., 1991). In addition, boredom is also related to students' emotional
problems, such as insecurity and anxiety, which can affect their engagement in learning activities
(Vodanovich et al., 2005). Therefore, addressing boredom in the learning environment is important so
that it does not further impact on students' well-being and academic achievement.

School counselors play an important role in addressing students' boredom by providing emotional
support and helping them develop effective coping skills. Through counseling interventions, students
are given the opportunity to express their feelings and find ways to be more engaged in the learning
process. Counseling programs that focus on developing intrinsic motivation and stress management can
help reduce boredom as well as improve students' mental well-being, which ultimately contributes
positively to their academic performance. Research by Agustina et al. (2019) showed that Guidance and
Counseling (BK) teachers can overcome students' learning boredom by providing motivation, special
attention, counseling services through role-playing techniques, assignments, assertive techniques, and
working with parents, homeroom teachers, and subject teachers. In addition, varied and innovative
teaching methods can also reduce student boredom. Despite the limited resources and curriculum in
Indonesia, teachers can implement strategies such as the use of visual media, project-based learning and
educational games. So it is expected to help teachers create a more interesting and enjoyable learning
experience for students.

In this case, teacher engagement can be a potential solution to overcome student boredom.
Schaufeli et al. (2002) defined teacher engagement as a positive state of mind characterized by vigor,
dedication, and absorption in the teaching process. This theory of teacher engagement is a development
of work engagement by William Khan. Kahn (1990) identified three main dimensions of work
engagement, namely cognitive, emotional, and physical. The cognitive dimension includes teachers'
efforts to design and deliver challenging and relevant learning materials. The emotional dimension
involves teachers' ability to build positive relationships with students and create a safe and supportive
learning environment. The physical dimension includes the teacher's presence and active participation
in classroom activities. Effective interactions between teachers and students across these three
dimensions can help overcome student boredom. Engaged teachers tend to be more enthusiastic,
dedicated, and flexible in responding to students' needs and interests. (Klassen et al., 2012). Engaged
teachers use interesting and innovative learning methods, which can increase student engagement and
reduce boredom.

Previous research, such as that conducted by Fathi et al. (2021), showed that teachers' emotional
and cognitive interactions, which are influenced by psychological factors such as self-efficacy and
emotion regulation, have a significant impact on teaching quality. Teachers who are able to manage their
emotions well tend to be more active in teaching, create a dynamic learning environment, and provide
interesting learning experiences for students. Daschmann et al. (2014) found that the causes of boredom
in the classroom are often identified by teachers and students together, with boredom caused by a lack
of variety in teaching and a monotonous teaching style.

Vodanovich & Kass (1990), identified that boredom stems not only from a lack of variety in
learning activities, but also from a lack of emotional and cognitive engagement in the learning process.
When teachers are not passionate in delivering the material, or fail to create an emotional connection
with students, boredom becomes more likely. Therefore, understanding how teacher engagement, which
includes physical (passion), emotional (dedication) and cognitive (absorption), can affect student
boredom is important in creating a conducive and effective learning environment, especially in primary
schools.

Although many studies on teacher engagement have been conducted overseas, research on this
subject in Indonesia, particularly at the elementary school level, is limited. Therefore, this study aims to
investigate the effect of teacher engagement perceived by students on their boredom, by referring to the
five factors identified by Vodanovich & Kass (1990). The focus of this study differs from previous
research that generally assesses teacher engagement from the perspective of teachers or other parties.
By featuring students' perceptions of teacher engagement, this study is expected to provide new insights
that are relevant and important in the context of education in Indonesia. This study is also expected to
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make a significant contribution in enriching the literature regarding the effect of student-perceived
teacher engagement on boredom, as well as providing practical guidance for teachers to improve
teaching quality and reduce boredom in the classroom.

METHOD

This study adopts a quantitative approach with a correlational design, aiming to analyze the
influence of teacher engagement (X) and boredom (Y) on elementary school students. The data
collection method used was a questionnaire survey, with correlational statistical analysis to evaluate the
association between variables and predict the results (Creswell & Guetterman, 2019).

Participants

The target population was primary school students in Bandung City, Indonesia with a total of
48,951 students in public primary schools in the even semester of 2023/2024 (Bandung City Education
Office, 2024). The sample was drawn using a convenience sampling technique, which is the selection
of participants based on their willingness to participate in the study (Creswell & Guetterman, 2019).
This study was conducted in several public elementary schools in Bandung City that could be reached
and accessed by researchers. Focusing on 5th and 6th grade students (aged 9-13 years) from several
public elementary schools in Bandung city that the researcher could reach. This selection was based on
the uniformity of the curriculum and the stage of student development according to the theory of Piaget
(1999), which students are already able to reason systematically about abstract concepts.

The sample size was determined using the sampling error formula with reference to the Fowler
table (Creswell, 2012). From the initial 826 respondents, a person fit order test was conducted using the
Winstep application, resulting in a final sample of 454 students after eliminating inconsistent
respondents. Data collection was carried out through questionnaires that took place from August 7 to 8,
2024

Table 1. Respondent Demographics

Demographics Categories Frequency Percentages
Grade 5 Elementary School 225 49,56%
6 Elementary School 229 50,44%
Gender Female 242 53,30%
Male 212 46,70%
Age 9 years 1 0,22%
10 years 102 22,47%
11 years 220 48,46%
12 years 129 28,41%
13 years 2 0,44%
Procedures

This research procedure consists of three main stages. First, the preparation stage, in which, the
researcher prepared all the research needs, including conducting a literature study on the variables to be
studied, determining the theory to be used, and compiling research instruments. The researcher
formulated research questions and objectives, determined research methods, and calculated the
minimum sample required while preparing a research proposal. In addition, the instrument was tested
on 100 direct paper-based students, who were not the main respondents of the study. In the process of
filling out the questionnaire, there was a letter of consent that confirmed the participants' willingness to
participate in this study. The research had also received permission from the school principal.

Second, the implementation phase, where the researcher contacted the participants through the
target schools, ensuring that they understood the purpose of the study and the procedures. The survey
was administered in two forms, namely online using google form and directly paper-based, with more
respondents choosing the paper method. The data collection process was conducted on August 7-18,
2024 with a total of 454 respondents. Participants were guaranteed confidentiality and given clear
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instructions on how to fill out the questionnaire. The data obtained was then analyzed for misfit using
the Rasch Model with the help of Winstep software. After that, the data was processed and analyzed
statistically, including scoring, data transformation, validity and reliability tests, classical assumption
tests, and data analysis using SPSS and regression analysis.

Finally, the stage in which, the researcher compiles a description of the research results, interprets
the results, makes conclusions, and compiles a research report according to quantitative research
standards. The results of the study are expected to make a significant contribution in enriching the
literature and providing practical guidance for teachers to improve teaching quality and reduce boredom
in the classroom.

Instrumentations

The instrument used in this study consists of two main sections, namely Teacher Engagement and
Boredom, each of which is designed to measure students' perceptions. The Teacher Engagement
instrument, named Scale of Students' Perspectives on Elementary School Teacher Engagement, was
developed by the researcher and organized based on the definitions and dimensions proposed by
Schaufeli et al. (2002) dan Kahn (1990). with 34 items covering physical, cognitive, and emotional
dimensions. The response scale uses a four-point Likert system (1-4), with the items divided into two
categories, namely favorable (F) and unfavorable (UF). The instrument was tested through expert
validation of Educational Psychology, and readability test to 20 students, as well as through a pilot test
with 100 respondents. The results of the pilot test showed good reliability with a Cronbach's Alpha value
of 0.70, which is in the moderate category, this category is based on the Rasch Model (Sumintono &
Widhiarso, 2014). While item reliability reached 0.97, with 28 valid items for further research.

The Boredom instrument adapts the School Boredom Proneness Scale for Children developed by
Carrington (2019), it consists of 15 items measuring five dimension is external stimulation, internal
stimulation, affective response, time perception, and constraints. The instrument also uses a four-point
Likert scale, which is also grouped into favorable and unfavorable items, which are scored according to
the direction of measurement. The instrument was translated into Bahasa Indonesia and tested for
validity and reliability through pilot testing and linguist testing, as well as readability testing in an
Indonesian context. The pilot test results showed good reliability with a Cronbach's Alpha value of 0.78,
which is in the good category, according to the categories in the Rasch Model (Sumintono & Widhiarso,
2014), and item reliability of 0.97, which indicates excellent item quality, none of which are invalid and
suitable for use to measure boredom variables. For measurement reliability on research data involving
454 respondents, the item reliability and person reliability values each show very good and consistent
results. The Teacher Engagement instrument has an item reliability of 1.00 and person reliability of 0.81,
while the Boredom instrument has an item reliability of 0.99 and person reliability of 0.79, both of which
show excellent reliability for use in this study.

Rasch modeling was chosen as the research method because it is able to produce data free from
measurement error, making it effective in testing validity and reliability. The Rasch model directly
connects students as respondents with the measured items (Sumintono & Widhiarso, 2014). The validity
criteria used by Sumintono & Widhiarso (2014). The validity criteria used by Sumintono & Widhiarso
(2014), include, Mean Square (MNSQ) outfit value accepted between 0.5 and 1.5; Z-Standard (ZSTD)
outfit value between -2.0 and +2.0; and Point Measure Correlation (Pt Mean Corr) outfit value between
0.4 and 0.85. Meanwhile, reliability was tested based on the categories of person and item reliability
values, with reliability categories ranging from "excellent" (> 0.94) to "weak" (< 0.67). The reliability
test also used Cronbach Alpha coefficient analysis with similar categories.

Data Analysis

This study used regression analysis to analyze the data collected. Before conducting regression
analysis, researchers conducted several preliminary steps such as data tabulation, data transformation,
and assumption tests. The data obtained in the form of Likert ratings are then interpreted or given
weighted values according to the type of item (favorable or unfavorable). After all items are given a
weighted value, the data is summed based on each respondent. Data transformation is carried out
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because regression analysis requires interval or ratio data. Ordinal data from the student perspective
teacher involvement instrument, student perspective teaching creativity, and boredom were transformed
into interval data using the Rasch model with the help of Winstep software, then processed using SPSS
to test classical assumptions and regression analysis. Furthermore, a classical assumption test was
conducted to ensure data uniformity with the regression model. First, the normality test is carried out to
determine the distribution of the data. In this study, the normality test used the Kolmogorov-Smirnov
Test with a significance level of 5% (o = 0.05). The results show normal data distribution (Sig. 0.200 >
0.05). Second, the heteroscedasticity test is conducted to test whether there is an inequality of the
remaining variation in the regression model. The test results showed no heteroscedasticity in the teacher
engagement variable (Sig. 0.329 > 0.05). Third, multicollinearity test was conducted to test whether
there is a correlation between independent variables in the regression model. The results showed no
multicollinearity, with a teacher engagement tolerance value of 0.762 (>0.10) and a VIF value of 1.313.

Based on the results of the normality test, the data is feasible to analyze with regression. This
study used simple regression analysis to examine the effect of teacher involvement (X1) on boredom
(Y) in public elementary school students in Bandung City. The regression model used is Y = p0 + BX,
where P refers to teacher involvement and Y refers to boredom. The hypotheses of this study are: Ho
(there is no influence between teacher engagement on student boredom in public elementary schools in
Bandung City) and H; (there is an influence between teacher engagement on student boredom in public
elementary schools in Bandung City).

RESULTS

This study analyzed the influence between teacher engagement and boredom among public
elementary school students in Bandung city. The results of the score analysis were divided into three
categories, namely low, medium, and high, providing a comprehensive picture of how students perceive
their teachers' engagement in the learning process. Table 2 shows the categorization of teacher
engagement from the students' perspective.

Table 2. Categorization of Teacher Engagement from Students' Perspective

Criteria Score Range Categories Frecuency Precentage
X<(u-1,0 0) X <821 Low 68 15%
(u-1,0 0) =X< (u+1,0 0) 82,1=X<98,1 Medium 313 69%
(u+1,0 0) =X X 298,1 High 73 16%

This study analyzed the influence between teacher engagement and boredom among public
elementary school students in Bandung city. The results of the score analysis were divided into three
categories, namely low, medium, and high, providing a comprehensive picture of how students perceive
their teachers' engagement in the learning process.

Average Teacher Engagement Score by Dimension

40 37,7
30 26,13 26,27
20
10
0
physical cognitive emotional

Figure 1. Average teacher engagement score by physical, cognitive, and emotional dimension
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An analysis of the dimensions of teacher engagement on Figure 1 shows interesting variations in
the average scores. The emotional dimension scored the highest (37.7), followed by the cognitive
dimension (26.27) and the physical dimension (26.13). This finding underscores the importance of the
emotional aspect of teacher engagement from the perspective of primary school students. The emotional
dimension includes key elements such as positive relationships between teachers and students, teachers'
ability to motivate students, and teachers' pride in their profession. In contrast, the physical dimension
received the lowest score relating to aspects such as teachers' physical activity during teaching, positive
physical interactions with students, and effective use of gestures in delivering material. The relatively
low scores on this dimension may indicate areas that require improvement in teaching practices in
primary schools.

Furthermore, the results of the analysis of students' boredom scores were also divided into three
categories: low, medium, and high. Table 3 provides an overview of the boredom categories.

Table 3. Categorization of Boredom

Criteria Score Range Categories Frecuency Precentage
X<(u-1,0 0) X <253 Low 83 18%
(u-1,0 0) =X< (u+1,0 0) 25,3<X<36,7 Medium 292 64%
(u+1,0 0) =X X =36,7 High 79 17%

The Figure 2 showed that the majority of public elementary school students in Bandung City rated
the level of boredom at a moderate level. Specifically, 64% or 292 students gave an assessment in the
medium category. Meanwhile, ratings in the low and high categories are relatively balanced, at 18% (83
students) and 17% (79 students) respectively. Analysis of the boredom dimension shows interesting
variations in the average scores.

Average Boredom Score by Dimension
6,6

6,44
6,4 6,26 0,35 6,26
6,2
6
5,8 5,68
5,6
54 I
5,2
External Internal Affective  Perception of Contraint
Stimulation  Stimulation  Response Time

Figure 2 Average Boredom Score

The time perception dimension scored the highest (6.44), followed by the affective response
dimension (6.35), the internal stimulation and constraint dimension (6.26), and the external stimulation
dimension (5.68). This finding underscores the importance of the time perception aspect in boredom
experienced by elementary school students. This dimension is related to how students experience the
slow passage of time. In contrast, the external stimulation dimension scored the lowest relating to the
need for excitement, change and variety. Furthermore, the results of the simple regression analysis were
used to examine the effect of teacher engagement on student boredom. Table 4 below shows the
regression test results.
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Table 4. Regression Test Results of the Effect of Teacher Engagement on Boredom in Students

Model Unstandardized Coefficients  Standardized Coefficients  t Sig.
Constant 51.804 18.030 0,000
Teacher Engagement -0,231 -0,324 -7,272 0,000

The R Square value of 0.105 indicates that teacher engagement has a 10.5% influence on boredom
in elementary school students, while 89.5% is influenced by other variables. The magnitude of the effect
of teacher engagement on student boredom is shown in column B of the table, which shows a simple
regression equation as follows:

Y = 51,804 +(-0,231)X 0

In the regression equation, 51.804 represents the constant value of boredom (Y) among
elementary school children. If teacher engagement is zero or ineffective, the level of boredom among
elementary school kids is 51.804. The coefficient of teacher engagement is -0.231, indicating that each
increment in teacher engagement (X) results in a reduction in the boredom score among elementary
school students by -0.231. The significance value of the constant indicates a specific value.

DISCUSSION

This study stems from the problem of boredom that is often experienced by elementary school
children in the learning process. This study shows that teacher engagement has a significant negative
influence on student boredom at the primary school level, with a 10.5% contribution to the decrease in
boredom. For every increase in teacher engagement score, students' boredom score decreased by 0.231
points. Based on the analysis, the emotional dimension of teacher engagement scored the highest
according to students' perceptions, highlighting the importance of positive relationships and
motivational support provided by teachers to students in creating an engaging learning environment. In
contrast, the physical dimension, which refers to the teacher's physical activity and direct interaction in
the teaching-learning process, scored the lowest, indicating room for improvement in this aspect.

This finding is in line with the theory of Kahn (1990) on work engagement that emphasizes the
importance of physical, cognitive, and emotional involvement in work. In education, teachers who are
physically (passion), cognitively (absorption), and emotionally (dedication) engaged tend to create a
more stimulating and interesting learning environment for students. Schaufeli et al. (2002) state that
engaged teachers are characterized by passion, dedication and absorption in teaching. These three
dimensions contribute to creating a more dynamic and interactive learning experience, thus reducing the
likelihood of students experiencing boredom in learning. This is in line with research Skinner et al.
(2009) who found that teacher and student academic engagement are correlated. In this study, teacher
engagement in the learning process towards students has a negative correlation with boredom in
students. Actively engaged teachers tend to create a more interesting and stimulating learning
environment, thus reducing the likelihood of students experiencing boredom. However, the results of
this study differ from some previous studies conducted at the higher education level, as the focus was
on primary school students in Indonesia, and the findings emphasized the importance of teachers'
emotional engagement.

The effect of teacher engagement on boredom can also be explained through the Self-
Determination Theory (SDT) proposed by Ryan & Deci (2000). According to SDT, when teachers are
able to fulfill students' basic psychological needs (autonomy, competence, and attachment), this can
increase students' intrinsic motivation and ultimately reduce boredom. Engaged teachers tend to be more
responsive to students' needs, so they can create a learning environment that supports the fulfillment of
these psychological needs. Regression analysis showed that teacher engagement contributed 10.5% to
the decrease in student boredom, with each increase in teacher engagement reducing boredom by 0.231
points. From the average score results, it is known that the dimension that has the largest score on
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students' perspectives regarding their teacher engagement is the emotional dimension. This can be seen
from the average score of the emotional dimension which is higher than the other dimensions.

The emotional dimensions of teacher engagement, such as positive relationships and motivational
support, play the most important role according to students' perceptions. In contrast, the physical
dimension had the lowest score, indicating room for improvement in the aspect of teachers' physical
activity during teaching. This finding is consistent with research by Skinner et al. (2009), which
highlights the importance of emotional engagement in education. This study also supports the theory of
Kahn (1990) dan Schaufeli et al. (2002) about the important role of physical, cognitive and emotional
engagement in reducing boredom. Schaufeli et al. (2002) on the important role of physical, cognitive
and emotional engagement in reducing boredom. This dimension relates to how students experience
which includes positive relationships with teachers, how students get motivation to learn from teachers,
and feel that their teachers teach with pride as teachers.

Therefore, maintaining positive relationships between teachers and students is an important factor
in teacher engagement as rated by primary school students. This finding is supported by research by
Pekrun et al. (2010) which states that emotional support from teachers can reduce negative emotions
such as boredom in students. When students feel valued and emotionally connected to teachers, they
tend to feel more motivated to learn and boredom is reduced. This is also in line with the views of Hill
& Perkins (1985) regarding the importance of the affective component in the conceptualization of
boredom. Research by Frenzel et al. (2009) confirmed that teacher enthusiasm is negatively correlated
with boredom in students. However, unlike previous studies that tend to be conducted at the high school
or college level, this study focuses on primary education and shows the unique perspective of primary
school students in Indonesia.

Teacher emotional engagement has great potential in influencing the affective response and
constraint dimensions of student boredom. Constraints are situations that limit student behavior, which
can lead to boredom (Vodanovich & Kass, 1990). Emotionally engaged teachers provide more flexibility
and freedom for students to express themselves, which reduces feelings of pressure or constraint, and
teachers who have a positive relationship with students tend to create a more open and less restrictive
learning environment, thus reducing feelings of constraint often associated with boredom (Geiwitz,
1966).

Meanwhile, the smallest dimension in this study is the physical dimension. This can be seen from
the results of the lowest average score among other dimensions. The physical dimension relates to the
experience felt by students, including teachers' physical activities in the teaching process, including
positive physical interactions with students and effective movements or gestures from teachers when
teaching. Teachers' active physical involvement in learning has the potential to reduce student boredom,
especially in the external stimulation dimension. Based on the findings of Vodanovich & Kass (1990)
that one of the factors of boredom is due to lack of external stimulation. Research by Shernoff et al.
(2016) suggests that shaping and creating a supportive and challenging classroom environment can be
a key way for teachers to encourage student engagement in learning, namely by the complexity of the
environment, or the simultaneous presence of environmental challenges and support. In this case,
dynamic teacher physical activity, which is characterized by teachers actively moving, can increase
student attention and ultimately reduce boredom in students, because it provides interesting variations
in the teaching and learning process so that it is not monotonous.

The cognitive dimension in this study, relates to the experience that students feel when learning,
teachers concentrate fully when teaching, have enthusiasm in teaching and use effective teaching
strategies. Teachers who show enthusiasm in teaching and effective teaching strategies tend to make
students more mentally engaged, thus reducing the perception of time running slower for students. This
is in line with Csikszentmihalyi's theory (1975) which states that cognitively challenging activities can
reduce boredom. So that students are better able to maintain their interest in learning materials.
Daschmann et al. (2014) who found that interesting teaching strategies in accordance with the
characteristics of teaching that students need, can reduce boredom in students. Cognitively engaged
teachers tend to present material in a more interesting and challenging way, thus stimulating students'
thinking processes (internal stimulation). This is in line with what states that cognitively challenging
activities can reduce boredom. So that students are better able to maintain their interest in learning
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materials.which states that cognitively challenging activities can reduce boredom. So that students are
better able to maintain their interest in learning materials.

Although this study shows significant results, the results are more limited to elementary school
students in Bandung City with convenience sampling method. To increase external validity, future
research could consider samples from different regions or education levels. In addition, contextual
factors such as curriculum and local culture need to be taken into account when interpreting the results.
This finding has implications for policy programs that support improving the quality of teacher
engagement, especially in emotional and cognitive aspects. In practice, training teachers in physical and
emotional engagement can significantly reduce student boredom. In addition, the implementation of
guidance and counseling programs in primary schools can be an intervention to improve students'
motivation and mental health. This study has limitations in terms of sample size and geographical focus.
In addition, the use of survey methods allows for the possibility of perception bias. Further research with
a more comprehensive research design, including direct observation and experiments, is recommended
to obtain more valid data.

Implications for Guidance and Counseling Practice in Elementary Schools

The results of this study highlight the importance of teacher engagement, especially in the
emotional dimension, in reducing student boredom in primary schools. The findings have direct
implications for guidance and counseling practices that aim to create a more positive learning
environment and address the challenge of boredom in schools.

Elementary school counselors can support teachers in strengthening emotional engagement with
students. Based on the finding that positive relationships between teachers and students play an
important role in suppressing boredom, counselors can provide training to teachers to build effective
emotional bonds. Emotional support from teachers allows students to feel more valued and motivated,
thus increasing their participation in learning. Counselors can also encourage teachers to give positive
feedback and recognize student progress, which can strengthen emotional bonds in the classroom. In
addition, social skills development and emotion management programs can help students develop useful
coping strategies when facing boredom or academic challenges. These programs can include interactive
activities such as group discussions, educational games or collaborative projects that enrich the learning
process and reduce boredom. With more varied activities, students will be more actively engaged and
boredom in learning can be minimized.

Counselor teachers also have a role in providing input on innovative and engaging teaching
methods. Based on research showing that teachers' physical engagement is still low, counselors can
work with teachers to develop more dynamic approaches, such as project-based learning or contextual
learning. These methods allow students to learn through direct experience and are relevant to everyday
life. Strategies such as the use of visual media, out-of-class activities and simple experiments can create
a more lively and varied learning atmosphere to keep students enthusiastic and motivated.

In other cases, facilitating reflection sessions with teachers allows for a better understanding of
the factors that influence student boredom. Through these discussions, teachers can be encouraged to be
more sensitive to signs of boredom, such as low participation or difficulty in maintaining concentration
during lessons. The counselor can provide guidance on effective strategies to overcome boredom, for
example by providing variety in materials and delivery.

The results of this study also highlight the importance of teachers' cognitive engagement in
mentally stimulating students. Counselors can work with teachers to develop cognitively challenging
learning activities, such as problem solving, logic games, or case simulations, that can stimulate critical
thinking and increase students' mental engagement. These cognitively challenging activities are in line
with Csikszentmihalyi's concept of flow, which states that students avoid boredom when they engage in
activities that require concentration and are appropriate to their abilities.

Counselors can also help create a more flexible and supportive classroom environment to reduce
the sense of confinement that often leads to boredom. Counselors can work with teachers to create a
more open classroom atmosphere where students feel comfortable to interact and express themselves
without fear of judgment or pressure. An open and supportive environment helps build students'
confidence and encourages their engagement in learning activities. By implementing these strategies,
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guidance and counseling practices in primary schools can play an important role in increasing student
engagement and reducing boredom. Counselors' support in fostering positive teacher-student
relationships and developing students' social and emotional skills will create a learning environment
conducive to students' academic success and well-being in primary schools.

CONCLUSION

This study found that most elementary school students in Bandung City rated their teachers'
engagement and their own boredom at moderate levels. A negative correlation was identified between
teacher engagement and student boredom: higher teacher engagement is associated with lower student
boredom. Emotional aspects of teacher engagement, such as fostering positive relationships and
providing motivational support, were particularly effective in creating a more engaging and supportive
learning environment, which helps reduce student boredom. These findings highlight the critical role of
teachers in fostering an interactive and dynamic classroom atmosphere. Future research should explore
additional factors contributing to student boredom and investigate the impact of teacher engagement
across diverse educational settings.
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