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Identification of Bullying Behaviour 
Tendencies among Senior High School 
Students 
Elisabeth Christiana¨ 

Universiats Negeri Surabaya, Indonesia 
 

Abstract: Bullying constitutes a form of violent conduct involving psychological or 
physical aggression directed towards individuals or groups perceived as weaker, 
through words, physical actions, or direct contact, which occurs recurrently. Such 
behaviour appears to be an enduring issue that considerably unsettles students. This 
is attributable to the potential long-term effects, including fear, diminished confidence, 
emotional regulation difficulties, persistent sadness, and trauma. Bullying manifests in 
various modalities, such as verbal, physical, relational, and cyberbullying. The 
research methodology employed in this study adopts qualitative approaches, primarily 
through observation. In the course of these observations, the researcher directly 
engaged with the subjects, monitoring their behaviours and interactions within the peer 
environment at school. The participants of this study were high school students 
enrolled at SMAN 1 Driyorejo Gresik. Data collected from research conducted among 
students at SMAN 1 Driyorejo indicate that 35.7% of students tend to engage in 
bullying behaviour, notably cyberbullying. Furthermore, 28.7% of students 
demonstrate tendencies towards verbal bullying, 18.9% towards relational bullying, 
and 16.5% towards physical bullying.  

Keywords: Tendencies, Behavioural Patterns, Bullying 

INTRODUCTION 
Bullying derives from the English term (bully), which signifies to intimidate or harass. It 

encompasses physical or verbal assaults deliberately executed by an individual or group perceiving 
themselves as powerful, with the intent to cause harm to those who feel helpless, or manifests as acts of 
psychological violence. (Bulu et al., 2019). Bullying constitutes a significant concern globally, 
particularly within educational and social contexts. It is characterised as repeated, intentional, and 
injurious aggressive behaviour perpetrated by one or more individuals against others who are physically, 
emotionally, or socially weaker. Early recognition of bullying behaviours is crucial for identifying the 
various evolving patterns. This phenomenon may occur across diverse environments, including 
educational institutions, workplaces, cyberspace, and local communities. Schools, as primary providers 
of formal education, are also environments where bullying is prevalent. Multiple research studies have 
demonstrated that schools, which function as centres of learning, are also affected by various forms of 
bullying. 

Bullying is a structured behaviour often carried out by an individual or group to intimidate, 
humiliate, hurt, or threaten others, which can lead to trauma (Yanti, 2019). Students frequently exhibit 
the behaviours described above. However, they do not fully understand what constitutes good bullying. 
Learners' motives for their actions are often driven by a desire to make a joke. Behind these jokes, other 
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students may feel uncomfortable, distressed, or even afraid. A limited understanding of bullying 
behaviour can cause learners to become perpetrators of bullying. 

Bullying behaviour is a problem that consistently causes fear among students. This is because 
such issues can have long-lasting effects, including fear, lack of confidence, difficulty managing 
emotions, ongoing sadness, and trauma. Identifying bullying is challenging since victims often hesitate 
to report what has happened. A situation is considered bullying if the victim perceives themselves as 
being bullied. Conversely, there are also various tendencies where the perpetrator engages in actions or 
behaviours that lean towards bullying. 

Bullying cases are a phenomenon that often occurs in the field of education, especially from 
elementary school to the college level. According to a study conducted by the International Student 
Assessment Program, Indonesia is the country where students experience the most bullying, with a 
victimisation rate of 41.1%, the fifth highest out of 78 countries. In addition to bullying, Indonesian 
students admit that up to 22% of students have been insulted and had their property stolen. In addition, 
18% received pressure from friends, 15% were threatened, 19% were ostracised, 14% of Indonesian 
students admitted to receiving threats, and 20% of students reported receiving bad news from bullies 
(Ramadhanti & Hidayat, 2022). 

Based on data from KPAI or the Indonesian Child Protection Commission, 58 children were 
victims of violence from January to April 2023. The perpetrators varied, both adults and children. 
Cumulatively, 1,665 cases of physical/emotional violence against children were recorded in the 
SIMFONI PPA (Online Information System for the Protection of Women and Children) data in 2022. 
The forms of violence reported against children are also very diverse, including bullying or sexual abuse, 
beatings, maltreatment, and sexual violence. (KPAI, 2023). These various forms of violence against 
children cause suffering for victims, which is not only physical but also psychological, economic, and 
social, and which has an immediate impact on victims when violence occurs, and can also leave long-
term impacts on victims. Therefore, violence causes significant harm to the victim, the victim's family, 
even society and the state. That is, when violence causes a permanent impact on the victim and prevents 
the victim from achieving their future, as well as depriving the victim of the opportunity to contribute 
positively to the life of society and the state.. 

Due to the aforementioned issues, bullying within the school environment is a serious problem 
that requires further investigation. Beyond the apparent physical effects, the psychological impact also 
influences children's social lives. The psychological effects on children who are victims of bullying 
include being lazy at school, feeling inferior to their peers, adopting a closed attitude, and losing a sense 
of security when interacting within the school environment (Hopeman, 2020). Furthermore, according 
to research conducted by Jelita et al., the results indicate that all forms of bullying, especially verbal 
bullying, cause children to feel inferior, lose self-confidence, become moody, and prefer to be alone. 
Non-verbal bullying hampers children's concentration during lessons, diminishes their academic 
performance, instils fear of attending school, and causes pain due to intentional or unintentional physical 
violence from peers, sometimes even leading to bleeding (Jelita et al.,2021). 

The impact of bullying can be divided into three types, namely perpetrators, victims, and students 
who watch. Abusers tend to have very high levels of self-confidence and self-esteem, resulting in an 
abusive personality, lack of empathy, and uncontrollable emotions. For the victim, it is a constant state 
of fear and anxiety that impacts their ability to concentrate at school and, in the long run, impacts their 
self-confidence, causing them to drop out of school or withdraw from their social environment. Anyone 
watching assumes that bullying is socially acceptable behaviour. In situations like this, some students 
may join the perpetrator out of fear of being the next target, while others may simply sit back and do 
nothing. Worse, the student feels there is no reason to stop it (Kharis, 2019). 

Bullying occurs at all school levels, from primary to secondary. Bullying behaviour can take 
various forms, including verbal, physical, relational, and cyberbullying. These types include direct 
aggression (physical or verbal violence) and indirect aggression (spreading insults or rumours, 
manipulation, or social exclusion). However, in this age of modern communication technology, a form 
called cyberbullying has emerged among adolescents (Agisyaputri et al., 2023). 

Forms of bullying behaviour can be found in the educational environment, particularly at the 
senior high school level. At SMAN 1 Driyorejo, Gresik, a bullying phenomenon occurs among students. 
The most common form of bullying identified was verbal, including mocking, insulting, nicknaming, 
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cheering, cursing, sarcasm, demeaning, and intimidating. This was confirmed by several students who 
had experienced similar incidents. They reported that these acts were often carried out by friends, which 
made them feel uncomfortable. The incident often started as a joke, but what the perpetrators may not 
realise is that, when repeated, it can disturb and upset their friends. Teachers of teaching and counselling 
also mentioned that students frequently shout in class, mock peers who are different, or nickname and 
disturb others. Therefore, it is essential to identify the types of bullying behaviour present in the school 
environment to enable the implementation of preventive measures. 

METHOD 
The research method used in this study employs qualitative approaches, primarily through 

observation. During these observations, the researcher was directly involved with the subjects and 
observed the behaviour and interactions of students with their peer environment at school. Additionally, 
data were gathered using a bullying behaviour tendency questionnaire to obtain systematic information 
from various individuals, enabling researchers to gather a broader and more diverse perspective on the 
identified types of bullying. Furthermore, a literature review was conducted, incorporating the 
theoretical framework through an analysis of various literature sources. The combination of these three 
methods strengthens data triangulation, enhances the validity and reliability of the research findings, 
and offers a more holistic and in-depth understanding of the relationship between the data and the 
identification of forms of bullying behaviour. The subjects of this study were high school students at 
SMAN 1 Driyorejo Gresik. A limitation of this research is that it is restricted to the identification of 
visible forms of bullying. 

RESULTS AND DISCUSSION 
Bullying behaviour is a visible and observable act. Research based on observation shows that the 

most common forms of bullying are verbal and relational. Verbal bullying includes mocking, insulting, 
nicknaming, cheering, cursing, sarcasm, demeaning, and intimidating. Several students who 
experienced similar incidents confirmed this. They said it was often done by their friends, which made 
them uncomfortable. The incidents were usually framed as jokes. In reality, the perpetrator may not 
realise that repeated actions cause friends to feel disturbed and uncomfortable. Teaching and counselling 
staff also reported that students frequently shout in class, mock classmates who are different, or 
nickname peers, disrupting the learning environment. These actions are often considered jokes, without 
recognising their potential negative impact, as highlighted by research from Afriani & Afrinaldi (2023), 
on the harmful effects of verbal bullying. The consequences for the perpetrator include irritability, 
difficulty using polite language, a lack of empathy, habitual use of foul or abusive language, and a sense 
of satisfaction with their own speech. Victims, on the other hand, may feel embarrassed and humiliated, 
experience fear of further bullying, suffer from low social confidence, lack initiative, and perform poorly 
academically due to verbal harassment. 

Furthermore, relational bullying occurs in some individuals within certain classes who do not 
seem to have close relationships with their classmates. There appears to be a distance and differentiation 
in relationships that tend to be less intense or occur less frequently than those within the leading group. 
The impact of relational bullying on victims is that individuals often seem aloof, depressed, or excluded 
from the majority group. Thus, this marks the beginning of their development as a distinct person. 
Individuals also tend to have an excessive fear of their social environment. Risyda et al. (2024) also 
explained that some of the effects of relational bullying include decreased self-efficacy, increased 
suicide attempts, higher levels of stress and depression, and adverse outcomes such as withdrawal, 
anxiety, fear, school rejection, isolation, and low self-esteem. 

Then, data collection was conducted by distributing questionnaires on bullying behaviour 
tendencies to gather broader research results with diverse data. The bullying behaviour tendency 
questionnaire included identification of various forms of bullying, such as verbal, physical, relational, 
and cyberbullying. The data indicate that 35.7% of students tend to engage in cyberbullying behaviour. 



Identification of Bullying Behaviour Tendencies among Senior High School Students │225 

 

Universitas Negeri Padang, Indonesia 
https://doi.org/10.24036/0202413276-0-86 

Additionally, 28.7% of students display verbal bullying tendencies. Relational bullying tendencies are 
observed in 18.9% of students, while 16.5% show tendencies towards physical bullying. The forms of 
cyberbullying identified through the questionnaire include behaviours such as using social media to 
harm others, posting hate comments, expressing sarcasm via social media, sharing embarrassing photos 
or content about friends, spreading gossip online, and creating fake accounts to intimidate others. 
Interestingly, behavioural forms of cyberbullying not previously seen in field studies have emerged from 
this data, likely because cyberbullying often cannot be directly observed during fieldwork; instead, it 
requires review of digital footprints or social media monitoring. Nonetheless, the questionnaire results 
show that 35% of students tend to participate in cyberbullying behaviours. 

Verbal bullying includes behaviours such as giving friends nicknames, mocking, threatening, 
speaking about friends in a demeaningly way, cursing, laughing at friends' mistakes, mocking those seen 
as strange or different, and intimidating others. According to the questionnaire results, verbal bullying 
is the second most common type of bullying, at 28.7%. The forms of relational bullying identified in the 
questionnaire include avoiding friends, steering clear of friends who are not liked, showing indifference 
towards friends outside their group, and influencing others to distance themselves from disliked friends. 
Data shows that relational bullying is the third most common form, at 18.9%. The least common type 
of bullying is physical bullying, at 16.5%. Observed behaviours include pushing or elbowing friends 
when upset or angry. However, there is no physical bullying that is excessive, severe, or causes physical 
injury or harm. 

Based on research data collected through observation, questionnaires, and literature review, the 
findings are summarised above. Field observations revealed that bullying behaviours were mainly 
limited to verbal and relational types. However, the questionnaire results uncovered additional forms of 
bullying not previously reported. This indicates that bullying remains prevalent and is deeply rooted in 
the school social environment, whether students are consciously aware of it or not. The research shows 
that 35.7% of students at SMAN 1 Driyorejo tend to engage in bullying behaviours, especially 
cyberbullying. Moreover, 28.7% tend to exhibit verbal bullying, 18.9% participate in relational bullying, 
and 16.5% are prone to physical bullying. 

CONCLUSIONS 
Based on the research findings, it can be concluded that 35.7% of students at SMAN 1 Driyorejo 

display tendencies towards bullying behaviour, particularly in the form of cyberbullying. Additionally, 
28.7% of students tend to engage in verbal bullying. Furthermore, 18.9% of students are inclined 
towards relational bullying, and 16.5% towards physical bullying. We recommend conducting more in-
depth research after identifying the visible forms of bullying tendencies. Future studies could focus on 
efforts to prevent or address the forms of bullying uncovered. Hopefully, the results of this research will 
serve as valuable reading material and provide new insights for both researchers and readers. 
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